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Section 1: Implementing the EYFS

Introduction

1.1 This booklet provides guidance for practitioners on meeting the requirements of the Early Years
Foundation Stage (EYFS) framework. It aims to provide useful advice and detailed information on
supporting children’s learning and development and welfare.

1.2 The guidance looks in more detail at how to implement the learning and development
requirements and the welfare requirements in the Statutory Framework for the Early Years
Foundation Stage document. There is also guidance on children’s development, what to look out
for, effective practice and useful hints on planning and resourcing. The sections in ‘Development
matters’ and ‘Look, listen and note’ also support the continuous assessment that practitioners
must undertake. Of course, these sections are not intended to be exhaustive — different children
will do different things at different times — and they should not be used as checklists.

1.3 The Practice Guidance for the Early Years Foundation Stage booklet is part of the EYFS package
of materials and should be used alongside the:

[ Statutory Framework for the Early Years Foundation Stage booklet (the legal requirements and
statutory guidance);

[ EYFS resources for providers and practitioners (CD-ROM, poster and Principles into Practice cards).

[ The Principles into Practice cards provide easy-to-use information about effective practice across
the themes of the EYFS. They are arranged into the four guiding themes which put the requirements
into context, and describe how practitioners should support the development, learning and care of
young children. The cards include lots of information, hints and further questions to prompt reflection
and provide useful pointers for practitioners in their day-to-day work with children.

[ The EYFS poster shows you at a glance how the EYFS Principles support effective practice in
the EYFS.

[ | The EYFS CD-ROM contains all of the written documents in the pack plus in-depth information
on the EYFS, including video material, examples of effective practice and information about
supporting every child’s development. It also has lots of references and website links to further
information and reading to support your work. The CD-ROM will help you to use the EYFS
effectively and provides opportunities for ongoing self-training and development. Additionally, the
CD-ROM information will be available on the Teachernet website www.teachernet.gov.uk, where
you can also access the most up-to-date links and information on the EYFS.

Putting the Principles into practice

1.4 The principles which guide the work of all early years practitioners are grouped into four themes:

A Unique Child - every child is a competent learner from birth who can be resilient, capable,
confident and self-assured.

Positive Relationships — children learn to be strong and independent from a base of loving and
secure relationships with parents and/or a key person.

Enabling Environments - the environment plays a key role in supporting and extending
children’s development and learning.

Learning and Development - children develop and learn in different ways and at different rates
and all areas of Learning and Development are equally important and inter-connected.
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1.5 These four guiding themes work together to underpin effective practice in the delivery of the
EYFS. They put the legal requirements into context, and describe how practitioners should
support the development, learning and care of young children. The Principles into Practice cards
will also support practitioners to plan appropriate activities based on the needs and interests of
individual children. There are lots of suggestions for activities that work, with issues raised about
challenges and dilemmas practitioners may face in their work.

General points on provision of the EYFS

1.6 Therest of this section breaks down the key issues which are paramount to successful delivery of
the EYFS and meeting children’s needs. There are strong links to the cards, and practitioners should
think about how the information on the cards can influence their day-to-day work with children.

Meeting the diverse needs of children (Principles into Practice cards ik B )

1.7 Meeting the individual needs of all children lies at the heart of the EYFS. Practitioners should
deliver personalised learning, development and care to help children to get the best possible start
in life. The EYFS CD-ROM provides some examples of ways in which you can achieve this.

1.8 You must promote positive attitudes to diversity and difference within all children. In doing this
you will help them to learn to value different aspects of their own and other people’s lives.
This includes making sure that all children and families feel included, safe and valued; that all
children and adults are treated as individuals and are not discriminated against; and that all
children are listened to and respected.

1.9 Practitioners must plan for the needs of children from black and other minority ethnic backgrounds,
including those learning English as an additional language, and for the needs of any children with
learning difficulties or disabilities. Providers must actively avoid gender stereotyping and must
challenge any expression of prejudice or discrimination, by children or adults.

1.10 You must plan for each child’s individual care and learning requirements. The focus should be on
removing or helping to counter underachievement and overcoming barriers for children where these
already exist. You should also identify and respond early to needs which could lead to the development
of learning difficulties. There must be appropriate challenges for gifted and talented children.

Partnership working (Principles into Practice card lig)

1.11 Early years practitioners have a key role to play in working with parents to support their young
children. This should include identifying learning needs and responding quickly to any difficulties.
Wherever appropriate, practitioners should work together with professionals from other agencies,
such as local and community health and social services, to identify needs and provide the best
learning opportunities for children. Partnership working may be required in particular for a child
with disabilities or a child who is looked after in care.

1.12 Regular information should be provided for parents about activities undertaken by the children;
for example, through wall displays, photographs and examples of children’s work.

Flexible provision (Principles into Practice cards [ 34)

1.13 Many children will receive education and care under the EYFS framework in more than one
setting. Some may attend part-time, while others may attend full-time and also use extended
services, such as breakfast or after-school clubs. These patterns of attendance will be a key
factor in planning. For children who attend more than one setting, practitioners must ensure
effective continuity and progression by sharing relevant information with each other and parents.

The Early Years Foundation Stage 00266-2008BKT-EN
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1.14 You should also take into account the differing needs of individual children within the setting and
tailor your approach to each child’s needs. For example, some children may find it very tiring to
concentrate for long periods and need frequent pauses and rests, while others may benefit from

longer sessions.

1.15 Providers who care for children over relatively short periods of time are responsible for delivering
the EYFS in an appropriate way that meets the needs of the children. They should make sure that

what they provide complements the education and care the child receives in other settings.

Play (Principles into Practice cards il Beas )

1.16 Play underpins the delivery of all the EYFS. Children must have opportunities to play indoors and
outdoors. All early years providers must have access to an outdoor play area which can benefit

the children. If a setting does not have direct access to an outdoor play area then they must make
arrangements for daily opportunities for outdoor play in an appropriate nearby location. The EYFS
CD-ROM also contains information suggesting innovative ways to engage children in outdoor play.

1.17 Play underpins all development and learning for young children. Most children play

spontaneously, although some may need adult support, and it is through play that they develop

intellectually, creatively, physically, socially and emotionally.

1.18 Providing well-planned experiences based on children’s spontaneous play, both indoors

and outdoors, is an important way in which practitioners support young children to learn with

enjoyment and challenge. In playing, children behave in different ways: sometimes their play will

be responsive or boisterous, sometimes they may describe and discuss what they are doing,

sometimes they will be quiet and reflective as they play.

1.19 The EYFS requires providers to ensure a balance of child-initiated and adult-led play-based

activities. Providers should use their judgement and their knowledge of the children in their care in
deciding what the balance should be. When a child engages in a self chosen pursuit, this is child-
initiated activity. For example, a child might elect to play with a fire engine — fitting the driver behind

the steering wheel, extracting the driver, replacing the driver, throwing the driver back into a box

and introducing a different driver. Another instance of a child-initiated choice may be where a child
takes ownership of an activity and ‘subverts’ it to a different purpose than intended. For example, a
child might prefer to pour water into a hole to make a puddle rather than watering the plants as the
adult intended. Other child-initiated activities may be instigated when the child brings something to
the setting — such as an experience of having been on a bus or visiting hospital. This might lead to
the provision of resources, stories and pictures to support this interest. Whatever children bring is

an indication of their current interest and should be supported.

1.20 Small group times are good example of an adult-led activity — the adult has selected the time

to encourage a particular aspect of learning, or discuss a particular topic. The adult may

introduce a particular material, skill or idea. Often when an adult initiates an activity, for example
demonstrates the skill of weaving, the child’s need for adult involvement will decrease over time

as they master the skKill.

1.21 The role of the practitioner is crucial in:

[ observing and reflecting on children’s spontaneous play;

[ building on this by planning and resourcing a challenging environment which:
— supports and extends specific areas of children’s learning;

- extends and develops children’s language and communication in their play.

The Early Years Foundation Stage 00266-2008BKT-EN
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1.22 Through play, in a secure but challenging environment with effective adult support,
children can:

[ explore, develop and represent learning experiences that help them to make sense of the world;
[ practise and build up ideas, concepts and skills;

[ learn how to understand the need for rules;

[ take risks and make mistakes;

[ think creatively and imaginatively;

[ communicate with others as they investigate or solve problems.

Quality improvement - a continuous process

1.23 Research shows that high quality experiences in the early years, including a good home learning
environment, have a significant positive impact on children’s social, emotional and cognitive
development and, therefore, their progress at school and into adult life. It is vitally important that
early years provision is of a consistently high standard, and that providers continually look for
ways to improve the quality of the learning, development and care they offer.

1.24 At a basic level, high quality early years provision can be defined as a provision which:
[ | improves outcomes for every child through high aspiration and effective practice;

[ provides personalised learning, development and support — tailored to the needs of individual
children (Principles into Practice card (R );

[ builds the foundations for future success;
m  involves parents in their children’s learning and development (Principles into Practice card g ).
The characteristics of a continuously improving setting

1.25 There are a number of factors that contribute to high quality provision — and the most important is
the quality of the workforce.

1.26 In a continuously improving setting the leader will:

[ have energy, enthusiasm and a principled educational vision;

[ employ a whole setting approach, support collaborative working and the collective identification
and clear expression of pedagogical objectives related to the EYFS framework that promote

achievement for all children;

[ recognise the value of continuous quality improvement and how it impacts on children’s
achievement — engaging with local authority early years consultants and advisory teachers;

[ use the Ofsted self-evaluation form and quality improvement processes as the basis of ongoing
internal review — assessing what the setting offers against robust and challenging quality criterig;

The Early Years Foundation Stage 00266-2008BKT-EN
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[ draw on the full range of quality improvement tools available — for example, the Early Childhood
Environmental Rating Scales (ECERS - E & A); Key Elements of Effective Practice (Primary
National Strategies); Babies’ Effective Early Learning (BEEL); and the Leuven scale of children’s
well-being and involvement?;

[ lead a collaborative learning culture — providing time and space for knowledge-sharing and
support for continuous professional development for all staff;

[ lead and encourage a culture of reflective practice, self-evaluation and informed discussion
to identify the setting’s strengths and priorities for development that will improve the quality of
provision for all children.

1.27 A continuously improving setting will have well-qualified and experienced staff who:

[ are appropriately trained, with up-to-date skills and qualifications; who are motivated and
supported to further raise their skills and qualification level to level 3 and beyond;

[ engage in regular cycles of planning and review, informed by accurate record keeping, including
information on children’s learning progress, and the EYFS Profile;

[ understand and engage in informed reflective practice — both individually and in groups;

[ work collaboratively within the setting to share knowledge, question practice and test new ideas
— with high aspirations for every child;

[ support quality improvement processes in the setting — recognising how these processes can
extend effective practice and help improve outcomes for every child;

[ are keen to share best practice with other practitioners through local, regional and national
networking;

[ work together with other practitioners and parents to support transition, both between settings
and between setting and school;

[ are committed to the development of sustained shared thinking by offering encouragement,
clarifying ideas and asking open questions which support and extend children’s thinking and
help them make connections in learning — while ensuring a balance between adult-led and child-
initiated activities;

[ | work in partnership with parents — sharing information and involving them in their child’s
continuous learning and development.

1.28 Practice will be inclusive, where: (Principles into Practice cards m and M)
[ | children are valued as unigue individuals and diversity is respected;

[ provision is personalised — offering support tailored according to individual needs, taking into
account children having English as an additional language, special educational needs or disability
and the gifted and talented.

" Providers wanting more information about quality improvement tools should contact the early years adviser at their local authority.
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1.29 There will be a safe and stimulating environment, which: (Principles into Practice cards

Ss o and [ 8g)

promotes physical, mental and emaotional health and well-being;

has enough space to play and opportunities to be outdoors with freedom to explore and be
physically active;

has dynamic and flexible systems of physical organisation that support personalised learning for all
children, including the gifted and talented and children with special educational needs/disabilities;

provides continuity of care that enables children to identify with key workers and develop
relationships at all levels (Principles into Practice card [l ).

Transition, continuity and coherence

1.30 A high quality early years experience provides a firm foundation on which to build future academic,

social and emotional success. Key to this is ensuring continuity between all settings and that
children’s social, emotional and educational needs are addressed appropriately. Transition should
be seen as a process, not an event, and should be planned for and discussed with children and
parents. Settings should communicate information which will secure continuity of experience for
the child between settings. Schools should use the summative assessment of each child recorded
in the EYFS Profile to support planning for learning in Year 1. Year 1 teachers should be familiar
with the EYFS and likewise EYFS teachers should be familiar with the KS1 curriculum. Gifted and
talented children should be included in the school’s Gifted and Talented Register.

Guidance from the end of the EYFS to Years 6 and 7

1.31 The Primary Framework for literacy and mathematics: The Primary Framework for literacy

and mathematics provides guidance for practitioners working with children from the end of the
EYFS to Year 6 and into Year 7. It covers the areas of speaking and listening, reading, writing and
mathematics. The Framework reflects the recommendations from the review of early reading,
and in particular that systematic high-quality phonic work should be the prime means for teaching
children to read and spell words. The review confirmed that for most children such work should
begin by age five, subject to the principled professional judgements of practitioners. The activities
and approaches in Communication, Language and Literacy help to prepare children for starting
phonic work, particularly the development of speaking and listening skills.

1.32 The guidance provided in the Framework for children aged from three to five is an overview

of what is in the EYFS. The learning objectives for this section in the Framework are the early
learning goals and a few additional statements from Communication, Language and Literacy
and Problem Solving, Reasoning and Numeracy. These early learning goals and statements are
also listed under the ‘learning strands’ of both literacy and mathematics frameworks, so that
practitioners can see how the EYFS feeds into literacy and mathematics teaching in KS1.

1.33 The Social and Emotional Aspects of Learning resource: The Social and Emotional Aspects

of Learning (SEAL) programme provides a framework for developing children’s social and
emotional skills from the EYFS right through primary school. It is the DCSF recommended social
and emotional learning programme for all primary school children, and is also available to state
nurseries with EYFS children.

10
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Section 2: Learning and Development

(Principles into Practice cards &l - &)

Overview of the Learning and Development guidance

21

2.2

Each section of the areas of Learning and Development offers examples of the types of activities
and experiences that children might be involved in as they progress and which practitioners
could refer to when they are planning. There is also support for continuous assessment that
practitioners must undertake. These sections are not intended to be exhaustive — different
children will do different things at different times — and they should not be used as checklists.

The Learning and Development sections are split into four columns that represent the ongoing cycle
of thinking about development and assessing children’s progress. These will support and enable
practitioners to provide opportunities for children to play, learn and succeed in an atmosphere of
care and feeling valued. The four columns are: Development matters; Look, listen and note; Effective
practice; and Planning and resourcing. Information on each column is provided below. Practitioners
must be familiar with the content of the areas of Learning and Development in order to support
children’s learning and development. This guidance begins in Appendix 2 on page 24.

Development matters

2.3

2.4

2.5

The Development matters column identifies the developing knowledge, skills, understanding and
attitudes that children will need if they are to achieve the early learning goals by the end of the EYFS.

It is important to note that children will not necessarily progress sequentially through the stages,
since these do not represent age-related goals. Some elements may appear to have been
achieved very quickly, others will take much longer. As children move from one element to
another, they take with them what they have already achieved and continue to practise, refine
and build on their previous development and learning.

Within the Development matters column the early learning goals are indicated in bold print.

The statutory early learning goals establish expectations for most children to reach by the end of
the reception year. By the end of the EYFS, some children will have exceeded the goals, while
others will be working towards some or all of them.

Look, listen and note

2.6 Practitioners’ observations of children help them to assess the progress which children are making.
Observations help practitioners to decide where children are in their learning and development and
to plan what to do. This is an essential part of daily practice in any setting, regardless of the age of
the baby or child. Looking, listening and noting is important because it helps you to:

[ | get to know a child better and develop positive relationships with children and their parents;

[ | plan appropriate play and learning experiences based on the children’s interests and needs,
and identify any concerns about a child’s development;

[ | further develop your understanding of a child’s development;

The Early Years Foundation Stage 00266-2008BKT-EN
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develop a systematic and routine approach to using observations;

use assessment to plan the next steps in a child’s developmental progress and regularly review

this approach.

Further information on record keeping and recording assessments can be found on the EYFS CD-ROM.

Effective practice

2.7

By using the information on Learning and Development to support continuous observational
assessment practitioners will form a view of where each child is in their learning, where they
need to go, and the most effective practice to support them in getting there. The guidance on
effective practice to support children’s development is based on the EYFS Principles and the
examples given illustrate just some of the possibilities. The column provides ideas on activities
and initiatives that practitioners can engage in to support and extend children’s learning and
development, based on their interests and needs. As well as leading activities and encouraging
child-led activities, you should support and extend all children’s development and learning by
being an active listener and joining in and intervening when appropriate. The EYFS CD-ROM and
the cards both give further examples of effective practice.

Planning and resourcing (Principles into Practice card fSs# )

2.8

2.9

Good planning is the key to making children’s learning effective, exciting, varied and progressive.
It enables practitioners to build up knowledge about how individual children learn and make
progress. It also provides opportunities for you to think and talk about how to sustain a
successful learning environment. This process works best when all practitioners working in the
setting are involved. Practitioners who work alone will benefit from opportunities to discuss their
plans with others working in similar circumstances.

Planning should include all children, including those with additional needs. However, it is
important to remember that no plan written weeks in advance can include a group’s interest in
a spider’s web on a frosty morning or a particular child’s interest in transporting small objects in
a favourite blue bucket, yet it is these interests which may lead to some powerful learning. Plans
should therefore be flexible enough to adapt to circumstances.

Assessment (Principles into Practice card j8sd )

2.10 All effective assessment involves analysing and reviewing what you know about each child’s

development and learning. You can then make informed decisions about the child’s progress
and plan next steps to meet their development and learning needs. This is called assessment
for learning.

- Formative assessment is the type of assessment based on observations, photographs,
video, things children have made or drawn and information from parents. It informs or guides
everyday planning.

- Summative assessment is a summary of all the formative assessment done over a long
period and makes statements about the child’s achievements. The EYFS Profile is the
summative assessment completed by practitioners at the end of the EYFS. It summarises
children’s progress towards the early learning goals. It can also be formative in that it informs
and guides the medium- and long-term planning done by Year 1 teachers in order to support
and extend children’s learning as they move into KS1.

12
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2.11 The EYFS Profile scales booklet is available for practitioners to use to help them assess children’s
development. However, you can use your own records to compile a Profile for each child, as
long as your approach is consistent with the early learning goals. You can use your professional
judgement to decide how much record keeping is necessary to support your assessments.
However, you must undertake the EYFS Profile for all children of an appropriate age and assess
them through observational assessment against the 13 scales and report 13 scores for each child.

2.12 You also have the option of using the eProfile which is an electronic version of the EYFS Profile
scales booklet. This can be obtained from your local authority but you will need to make sure that
your local authority is able to provide the necessary IT assistance before downloading the software.

2.13 The Assessment and Reporting Arrangements (ARA) booklet sets out the statutory assessment
and reporting arrangements for the EYFS, along with information on arrangements for submitting
data to local authorities. It is reviewed annually and issued to practitioners by the QCA, and is
also available online. A weblink is available on the EYFS CD-ROM www.qca.org.uk

2.14 The Common Assessment Framework (CAF) enables effective communication between the
various agencies involved with children who have additional needs, or a child about whom there
are concerns. It is used alongside the formative and summative assessment described above.
The CAF can be found on the EYFS CD-ROM.
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Section 3: Welfare requirements

Overview of the welfare requirements

3.1 Children learn best when they are healthy, safe and secure, when their individual needs are
met and when they have positive relationships with the adults caring for them. The welfare
requirements are designed to support providers in creating a setting which is welcoming, safe
and stimulating, and where children are able to enjoy themselves, to grow in confidence and to
fulfil their potential.

3.2 The statutory framework sets out the legal requirements which cover safeguarding and ensuring
children’s welfare, staff, premises, environment and equipment, organisation, documentation
and reporting. It also contains statutory guidance which providers must take into account when
seeking to fulfil the legal requirements. Additional support for providers is set out below in the
form of guidance and information on delivering some aspects of the legal requirements.

Safeguarding and promoting children’s welfare

3.3 The welfare requirements within the Statutory Framework for the Early Years Foundation Stage
require providers to take the necessary steps to safeguard and promote the welfare of children in
their care. In particular they are required to implement an effective safeguarding children policy.
An effective policy will include:

| roles and responsibilities of individual practitioners and managers in safeguarding and promoting
the welfare of children;

[ | the name of a practitioner who has lead responsibility for safeguarding children, plus their role
and responsibilities;

[ | the steps to be taken when a concern about a child’s welfare or safety is raised, including how
this will be recorded;

[ | the procedure for referring concerns about a child’s welfare to local statutory children’s services
agencies, social services or the police;

| procedures to be followed in the event of an allegation being made against a member of staff or
volunteer;

| arrangements for sharing information with parents about safeguarding children procedures prior
to their child joining the setting;

[ | how and under what circumstances parents will be informed about concerns and any actions taken;

| how confidentiality and information sharing will be managed;

| how practitioners’ knowledge of safeguarding children will be kept up-to-date, for instance by
including issues in induction training and providing regular access to training in safeguarding and

promoting the welfare of children.

Providers should follow the guidelines set out in the booklet What To Do If You’re Worried A Child is
Being Abused, produced by the DCSF. A link is provided on the EYFS CD-ROM.

The Early Years Foundation Stage 00266-2008BKT-EN
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Key person (Principles into Practice card lia)

3.4 Each child in a group setting must be assigned a key person - in childminding settings the
childminder is the key person. A key person has special responsibilities for working with a
small hnumber of children, giving them the reassurance to feel safe and cared for and building
relationships with their parents. A key person will help the baby or child to become familiar with
the setting and to feel confident and safe within it. They will also talk to parents to make sure
that the needs of the child are being met appropriately, and that records of development and
progress are shared with parents and other professionals as necessary. Even when children are
older and can hold key people from home in mind for longer, there is still a need for them to have
a key person to depend on in the setting, such as their teacher or a teaching assistant.

Suitable people

3.5 All people aged 16 or over who work with children or who are to have regular contact with them
must be suitable to do so.

3.6 In childminding settings Ofsted checks the suitability of the childminder and of any other people
aged 16 or over living or working on the premises.

3.7 In other types of registered settings:

[ Ofsted checks the suitability of the registered provider and the manager. Where the provider is
a company, partnership or other unincorporated association, Ofsted will check the nominated
individual. Where that provider’s sole or main purpose is the provision of childcare, Ofsted will
check all the people who are directors, partners or other officers of the provider.

[ The welfare requirements on page 29 of the Statutory Framework for the Early Years Foundation
Stage require the provider to check the suitability of all other people who work with the children,
or who live or work on the premises where the childcare is provided. They must obtain an
enhanced Criminal Records Bureau (CRB) Disclosure in respect of all new members of staff or
volunteers and all new people who live or work on the premises. There are a number of routes
through which providers can obtain such disclosure, and further information can be obtained
from the CRB website www.crb.gov.uk

3.8 In maintained and independent schools, the employer is responsible for checking suitability and
for ensuring appropriate checks are carried out and should follow the guidance in Safeguarding
Children and Safer Recruitment in Education. Other providers may also find the guidance in
chapter 4 of this publication — Recruitment and Vetting Checks — helpful.

3.9 Providers should be satisfied that supply staff, including those supplied by an agency, have
had an enhanced CRB check. Providers are not required to carry out CRB checks in respect of
people who have not reached the age of 16, e.g. young people on a work experience placement.
The provider should be satisfied that such people are suitable for the work they will undertake
during their placement and should ensure that they are supervised appropriately.

3.10 Until 2001, local authorities were responsible for the registration and inspection of childcare and,
as part of this, for checking the suitability of those involved in the provision of childcare. In 2001,
Ofsted took on the responsibility for registration and inspection, and for checking suitability.
Since October 2005, providers (other than childminders) have been responsible for checking the
suitability of practitioners and other people living or working on the premises. Ofsted has retained
responsibility for checking the suitability of those in childminding settings and the provider and
manager in other registered settings. Therefore, providers may not have records of checks
carried out before October 2005 but should retain any records that they do have from this time.
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3.11

3.12

3.13

3.14

3.15

The welfare requirements on page 29 of the Statutory Framework for the Early Years Foundation Stage
booklet require providers to keep records of all checks carried out from September 2008 onwards.

Accessible individual records should be kept on the premises and should contain the name and
address of the staff members, any volunteers and committee members, and information about
their recruitment, training and qualifications.

It is an offence under Section 76 of the Childcare Act 2006 to employ in connection with early
years provision someone who is disqualified from registration. Details of what disqualifies people
from registration are set out in regulations made under section 75 of the Childcare Act 20086.
Some of the things that disqualify people from registration are:

convictions, cautions, reprimands or warnings for an offence against a child;
convictions, cautions, reprimands or warnings for certain violent or sexual offences against an adult;

being on the Protection of Children Act list (POCA) of persons considered unsuitable to work with
children;

being on the DCSF list of people who are considered not suitable to work with children;
being made the subject of a disqualifying order;
where someone else who lives or is employed in the same household is disqualified from registration.

People who are disqualified from registration may sometimes still work with children by applying
to Ofsted for a waiver, providing they are able to demonstrate that they do not pose a risk of
harm to children. The provider should apply and obtain clearance on behalf of the disqualified
person before employing them. Ofsted cannot waive a disqualification for people who are
included on the POCA list, if a direction has been made against the person under section 142 of
the Education Act 2002, or if a disqualification order has been made by the court.

Early years providers who think that someone they are considering employing is the subject of
a conviction, caution, reprimand or warning that may disqualify them from registration can talk
confidentially about this with Ofsted by calling its helpline on tel: 08456 40 40 40. They should
also call this number to apply for a disqualification to be waived.

Providers should be aware that systems change, and they need to keep up-to-date with the
new procedures which will come into force. The Safeguarding Vulnerable Groups Act 2006
provides the legislative framework for a new Independent Safeguarding Authority scheme which
will prevent those who are unsuitable to do so from working with children, young people and
vulnerable adults. Further information about the Safeguarding Vulnerable Groups Act and the
Independent Safeguarding Authority scheme can be found at www.everychildmatters.gov.uk/
independentsafeguardingauthority and www.isa-gov.org/index.htm

Staffing arrangements to ensure safety, and to meet the needs of children

3.16

Providers must meet the specific requirements for ratios of adults to children set out in
Appendix 2 of the Statutory Framework for the Early Years Foundation Stage booklet. The ratio
requirements set out the minimum numbers of staff that are required to be present with the
children at any time. Providers are responsible for ensuring the welfare of the children in their
care and for ensuring that their needs are met. They should consider at all times whether staffing
levels are sufficient to ensure this. It may, according to circumstances, be necessary to exceed
the minimum ratio requirements.

16
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3.17 In provision for children aged three and over in registered settings and independent schools,
the 1:13 ratio requirement only applies while the appropriately qualified practitioner (that is, the
teacher, Early Years Professional or person holding a relevant level 6 qualification) is present and
engaged with the children.

3.18 Providers should put in place contingency arrangements for staff absences and emergencies.
When there is staff absence or an emergency occurs suitable arrangements might include
drawing on a pool of suitable staff, re-grouping of children, re-organising rooms and activities
and re-deploying other suitable staff. When such disruptions occur there should continue to be
a consistent experience for the child. Additional staff and management resources may also be
required for undertaking management tasks, preparing meals, domestic tasks, and maintaining
premises and equipment.

Children aged three and over in maintained schools (except for those in
reception classes) - staffing arrangements during the teacher’s non-contact
time and short-term teacher absence

3.19 Examples of teachers’ non-contact time include planning, preparation and assessment (PPA)
time or because he or she is a Newly Qualified Teacher on a reduced timetable. When making
arrangements for PPA time, headteachers should have regard to Time for Standards: Guidance
accompanying the Section 133 Regulations under the Education Act 2002.

3.20 For the purposes of the EYFS, short-term absence will include short-term sickness absence and
times when the teacher must leave the children briefly e.g. to take an urgent telephone call or to
speak to a parent. It will also include special occasions such as the children’s Christmas party
when the teacher’s particular skills and expertise are not necessarily required. Headteachers
should exercise their professional judgement in determining what should be regarded as a short-
term absence. Long-term absence should be covered by a teacher.

3.21 During the teacher’s non-contact time and, wherever possible during short-term teacher
absence, one of the remaining members of staff should meet the following conditions:

[ they must be assisting or supporting the work of a teacher;

[ they must be subject to the direction and supervision of a qualified teacher in accordance with
arrangements made by the headteacher;

[ the headteacher must be satisfied that they have the skills, expertise and experience necessary.

These are the conditions set out in the regulations made under Section 133 of the Education Act
2002 and which must be met by support staff carrying out ‘specified work’2.

Children attending reception classes in maintained schools

3.22 The EYFS does not place any ratio and qualification requirements on reception classes in
maintained schools, provided they fall within the definition of an infant class. An infant class is
defined in section 4 of the School Standards and Framework Act 1998 as a class containing
pupils the majority of whom will reach the age of five, six or seven during the course of the
school year. Such classes are subject to infant class size legislation (the School Standards and
Framework Act 1998 as amended by the Education Act 1998) which limits the size of an infant
class to 30 pupils per ‘school teacher’.

2 For more information see Time for Standards: Guidance accompanying the Section 133 Regulations issued under the Education Act 2002
which is available at: www.teachernet.gov.uk/_doc/11731/Time%20for%20Standards%202007 .pdf
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3.23

3.24

Where a reception class does not fall within the definition of an infant class because the children
are too young i.e. the majority of children will not reach the age of five during the school year,
then the ratio and qualification requirements for children aged three and over in maintained
schools will apply.

However, children attending reception classes are part of the EYFS. Depending on school
admissions arrangements children may be starting reception class shortly after their fourth
birthday. Children attending at this age need special consideration to ensure that their particular
needs are met and that they receive a high quality learning experience. Support staff can play an
important role in this. Many schools already consider it good practice to employ full time support
staff to work alongside teachers in reception classes.

Group size

3.25

3.26

3.27

Except in the case of reception classes in maintained schools, the size of a group or class should
not normally exceed 26.

Where the size of a group of children aged and three and over in a maintained school (except
reception classes) exceeds 26, it is good practice to assign an additional teacher to the class. An
additional teacher should always be assigned where the group size exceeds 30. If, in a registered
setting, the size of a group of children aged three and over exceeds 26, the ratio requirement of
one adult to thirteen children will only apply if two members of staff hold either Qualified Teacher
Status or Early Years Professional Status or another suitable level 6 qualification.

In some settings, more than one group of children may operate together e.g. a school may
combine its reception class and nursery class. In such circumstances, it is good practice to
segregate children into smaller groups of 26 or fewer for some parts of the day.

Staffing large groups of children and mixed age groups

3.28

3.29

3.30

3.31

The EYFS ratio requirements vary according to the age of the children being cared for and
apply to all early years provision except for reception classes in maintained schools. In many
early years settings, children are not grouped in ways that directly reflect the way in which these
requirements are set out. It may not always be straightforward to apply the ratio requirements in
such circumstances.

Applying the ratio requirements may be particularly complex where a maintained school operates
with a registered early years provider or where the reception class in a maintained school is
combined with provision for younger children.

In some cases, it may be possible to meet the legal requirements in more than one way.
Providers should use their professional judgement in deciding which staffing arrangements
are most appropriate for their specific circumstances. In all circumstances, the provider is
responsible for ensuring that the legal requirements are met. Staffing must be organised in the
optimum manner to ensure children’s safety and meet their individual needs.

Examples of how the minimum ratio requirements may apply for varied group sizes are set out
below. This guidance demonstrates how providers can comply with the minimum requirements;
however it is important that providers use their professional judgement when considering
appropriate staffing arrangements for any type of activity inside or outside the setting.

18
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Examples of staff:child ratios in mixed-age groups

Example 1

A group of 40 three- to five-year olds within a maintained school. 12 of the children will
reach statutory school age within the academic year.

In this example the ratio requirements may be applied in more than one way.

This group does not fall within the definition of an infant class, as only a minority of the children
will reach statutory school age within the school year. However, the EYFS recommends that
large groups of children such as this should be segregated into smaller groups for parts of the
day. Providers may find it helpful to think in terms of the smaller groups the whole group might be
broken into, and how those groups could be staffed if they were not part of a larger group.

There are a number of ways in which this group may be broken into smaller groups, for example:

1. Two groups of 20 children, with all the children who will reach statutory school age in
one group.

A group of 20 children, the majority of whom reach statutory school age during the school year,
would fall within the definition of an infant class. An infant class of 20 children requires a minimum of
one teacher.

A group of 20 children aged three and over, none of whom reach statutory school age within the
school year, would not fall within the definition of an infant class. The EYFS would require that it had
a minimum of one teacher and one practitioner qualified to level 3.

The minimum number of staff required across the two groups would be two teachers and one
practitioner qualified to level 3.

2. Two groups of 20 children, with the children who will reach statutory school age divided
equally between the two groups.
Neither of these groups would fall within the definition of an infant class. The EYFS would require that

each group had a minimum of one teacher and one practitioner qualified to level 3.

The minimum number of staff required across the two groups would be two teachers and two
practitioners qualified to level 3.
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Example 2

A group of 38 three- to four-year olds comprising 20 children from a nursery class in a

maintained school and 18 children from a registered setting. None of the children will reach
statutory school age during the academic year.

In deciding how this group should be staffed, it may helpful to think about how each of the
constituent parts would be staffed if they operated separately.

A nursery class of 20 children would require one teacher and one level 3 practitioner.

In a registered setting, the ratio requirements for a group of 18 three- to five-year olds would vary
depending on whether a practitioner holding Qualified Teacher Status, Early Years Professional
Status or another suitable level 6 qualification was involved in working directly with the children. If
such a practitioner were working with the children, the ratio requirement of 1:13 would apply. A
level 3 practitioner would also be required. If the group did not have a QTS/EYPS/level 6, the ratio
of 1:8 would apply. The group would also require a level 3 practitioner plus two other practitioners,
at least one of whom should be qualified to level 2.

Two ways of meeting the requirement would be:
1. One teacher + one QTS/EYPS/level 6 + two level 3 practitioners, or

2. One teacher + two level 3 practitioners + two other practitioners, at least one of whom must
be qualified to level 2.

Each provider would be responsible for ensuring that the ratio requirements were met in respect of
the children from their setting.

Example 3

A class of 28 three- to five-year olds within a maintained school. 20 of the children will reach
statutory school age within the academic year.

As the majority of the children in this class will reach statutory school age within the school year,
this class falls within the definition of an infant class. Infant class size legislation, therefore, limits its
size to no more than 30 pupils per teacher.

The school may consider it appropriate, particularly as some of the children in the class are only
three years old, to assign another member of staff to work alongside the teacher.

Suitable premises, environment and equipment

3.32 An appropriate environment is essential to both safety and effective learning and development. As
well as being a safe and secure environment which children are unable to leave unless they are
supervised, reasonable adjustments must be made so that premises are suitable for children with
disabilities and reflect the ethnic, cultural and social diversity in society.

3.33 The Statutory Framework for the Early Years Foundation Stage requires providers to conduct
a risk assesment and review it regularly. It is essential that children are provided with safe and
secure environments in which to interact and explore rich and diverse learning and development
opportunities. Providers need to ensure that, as well as conducting a formal risk assessment, they
constantly reappraise both the environments and activities to which children are being exposed
and make necessary adjustments to secure their safety at all times. Providers must ensure that the
premises, indoors and outdoors, are safe and secure. This should include appropriate measures
such as including indoor and outdoor security as part of any assessment made. For example,
ponds, drains, pools or any natural water should be made safe or inaccessible to children. Staff
should be aware which doors are locked or unlocked, how to use door alarms and security systems,
intercoms and name badges. A good risk assessment will look at risks associated with:
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[ boundaries and gates;

[ water hazards, for example ponds, drains and pools;

[ hazardous substances and equipment;

[ hazardous plants;

[ pets and other animals;

[ electricity and gas;

[ the use of socket covers in electrical sockets;

[ doors, windows and glass;

[ floors and stairs;

[ stacked furniture;

[ the kitchen and food preparation/access to the kitchen;
[ hot appliances;

[ hygiene, cleanliness and minimising the risk of infection;
[ outings and trips;

[ fire safety;

[ the condition of prams, pushchairs, highchairs and low chairs;
[ the use of safety harnesses;

[ | the condition of toys and other equipment;

[ | sandpits and their protection from contamination;

[ furniture, equipment and toys;

[ the arrangements for monitoring children who are sleeping;
[ linens such as bedding and towels;

[ any other relevant areas.

3.34 Providers should take into account Department of Health advice on reducing the risk of cot death
which is available at: www.dh.gov.uk

Documentation

3.35 Group settings will be expected to have written copies of any policies and procedures which are
required, for example, to safeguard children, promote equal opportunities and so on. Providers
should ensure that all members of staff have been given copies of these policies and procedures
as part of their induction, and that they are explained to, and accessible to, all parents.

3.36 Schools will not be required to have separate policies for the EYFS provided that the requirements
are met through their policies which cover children of statutory school age. Childminders will be
expected to ensure that any assistants are aware of all policies and procedures, and that they are
able to clearly define them for parents and others as and when requested. However, it will not be
necessary for childminders to have written copies of these policies and procedures.
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Glossary

Assessment Through observing children and by making notes when necessary, practitioners can
make professional judgements about children’s achievements and decide on the next steps in learning.
They can also exchange information with parents about how children are progressing.

Attachment Babies and young children actively seek close relationships with their parents and other
primary caregivers. See key person.

Childminder An early years childminder provides early years provision on domestic premises for reward.

Early years provider A person or setting providing early years provision, for example, a childminder,
nursery, school. This will include any person registered on the Early Years Register, and school
(maintained and independent) providing early years provision. A company, committee or group may
make up the registered person.

Key person The named member of staff with whom a child has more contact than other adults.
This adult shows a special interest in the child through close personal interaction day-to-day. The key
person can help the young child to deal with separation anxiety.

Parents Mothers, fathers, legal guardians and the primary carers of looked-after children. There may
also be other significant adults in children’s lives and other relatives who care for them.

Practitioner Any adult who works with children in a setting.

Special Educational Needs Co-ordinator (SENCO) The responsibilities of the SENCO include
ensuring liaison with parents and other professionals in respect of children with special educational
needs, and advising and supporting other practitioners in the setting.

SEN Code of Practice Provides practical advice to local authorities, maintained schools and early years
settings on identifying, assessing and making provision for children with special educational needs.

Setting Any out-of-home provider of education and care for children from birth to five, such as
childminders, local authority nurseries, nursery or early years centres, children’s centres, playgroups,
pre-schools, or schools in the independent, private or voluntary sector and maintained schools.

Staffing ratios The number of adults present in relation to the number of children being cared for.
The welfare requirements set minimum ratios of adults to children.

Statement of special educational needs Sets out all the child’s special needs and the provision
required to meet them. The local authority has a duty to arrange the special educational provision
specified in part 3 of the statement. This part of the statement is legally binding. In addition, the
statement may also set out non-educational needs and the provision that is required to meet them.

Young child The Childcare Act 2006 defines a child as being a ‘young child’ from birth until the end of
August following his or her fifth birthday.
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Appendix 1

Criteria for effective paediatric first aid training

In order to meet the requirements of the EYFS, paediatric first aid courses must be approved by the
local authority in whose area the early years provision is located, and must meet the following criteria:

1

o N o o A~ DN

Training is designed for workers caring for children in the absence of their parents?.

The training leading to a certificate or a renewal certificate is a minimum of 12 hours.

The first aid certificate should be renewed every three years.

Resuscitation and other equipment includes baby and junior models, as appropriate.

Training covers appropriate contents of a first aid box.

Training should include recording accidents and incidents.

Training should be appropriate to the age of the children being cared for.

The course covers the following areas:

8.1
8.2
8.3
8.4
8.5
8.6
8.7
8.8
8.9
8.10
8.11
8.12
8.13
8.14
8.15
8.16
8.17
8.18

8.19

Planning for first aid emergencies.

Dealing with emergencies.

Resuscitation procedures appropriate to the age of children being cared for.
Recognising and dealing with shock.

Recognising and responding appropriately to anaphylactic shock.
Recognising and responding appropriately to electric shock.
Recognising and responding appropriately to bleeding.
Responding appropriately to burns and scalds.

Responding appropriately to choking.

Responding appropriately to suspected fractures.

Responding appropriately to head, neck and back injuries.
Recognising and responding appropriately to cases of poisoning.
Responding appropriately to foreign bodies in eyes, ears and noses.
Responding appropriately to eye injuries.

Responding appropriately to bites and stings.

Responding appropriately to the effects of extreme heat and cold.
Responding appropriately to febrile convulsions.

Recognising and responding appropriately to the emergency needs of children with
chronic medical conditions, including epilepsy, asthma, sickle cell anaemia, diabetes.

Recognising and responding appropriately to meningitis and other serious sudden illnesses.

3 Training should also take account of any guidance on first aid for schools issued by the DCSF, and guidance on standard first aid at work training
requirements issued by the Health & Safety Executive.
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Appendix 2: Areas of Learning and Development

This section contains detailed information on the six areas of Learning and Development, which should
help you to observe, plan and assess your activities with children based on their individual development
and needs.

Personal, Social and Emotional Development
Requirements

Children must be provided with experiences and support which will help them to develop a positive
sense of themselves and of others; respect for others; social skills; and a positive disposition to learn.
Providers must ensure support for children’s emotional well-being to help them to know themselves
and what they can do.

What Personal, Social and Emotional Development means for children

m For children, being special to someone and well cared for is vital for their physical, social and
emotional health and well-being.

B Being acknowledged and affirmed by important people in their lives leads to children gaining
confidence and inner strength through secure attachments with these people.

B Exploration within close relationships leads to the growth of self-assurance, promoting a sense of
belonging which allows children to explore the world from a secure base.

m Children need adults to set a good example and to give them opportunities for interaction with
others so that they can develop positive ideas about themselves and others.

m Children who are encouraged to feel free to express their ideas and their feelings, such as joy, sadness,
frustration and fear, can develop strategies to cope with new, challenging or stressful situations.

How settings can effectively implement this area of Learning and Development

To give all children the best opportunities for effective development and learning in Personal, Social and

Emotional Development practitioners should give particular attention to the following areas.

Positive Relationships

m Form warm, caring attachments with children in the group.

B Establish constructive relationships with parents, with everyone in the setting and with workers from
other agencies.

m Find opportunities to give encouragement to children, with practitioners acting as role models who
value differences and take account of different needs and expectations.

m Plan for opportunities for children to play and learn, sometimes alone and sometimes in groups of
varying sizes.
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Enabling Environments

Ensure that each child has a key person.

Make sure there is time and space for children to concentrate on activities and experiences and to
develop their own interests.

Provide positive images that challenge children’s thinking and help them to embrace differences in
gender, ethnicity, language, religion, culture, special educational needs and disabilities.

Establish opportunities for play and learning that acknowledge children’s particular religious beliefs
and cultural backgrounds.

Support the development of independence skills, particularly for children who are highly dependent
upon adult support for personal care.

Learning and Development

m Plan activities that promote emotional, moral, spiritual and social development together with
intellectual development.
m Provide experiences that help children to develop autonomy and a disposition to learn.
m Give support and a structured approach to vulnerable children and those with particular behavioural
or communication difficulties to help them achieve successful Personal, Social and Emotional
Development.
m Practitioners working in schools will find some further guidance relating to literacy and
mathematics at the end of the EYFS and beyond in the Primary framework for literacy and
mathematics www.standards.dcsf.gov.uk/primaryframeworks/
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Personal, Social and Emotional Development

Dispositions and Attitudes

Development matters Look, listen and note Effective practice Planning and resourcing .
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m Develop an understanding and

-
awareness of themselves.
B Learn that they have influence
Birth-11 on and are mﬂuelnced by others.
m Learn that experiences can
months

be shared.

m How young babies begin to
explore their own movements
and the environment in
individual ways.

m How babies respond to adults
and children.

m Say or sing made-up rhymes
or songs while stroking or
pointing to the babies’ hands,
feet or cheeks.

m Respond to and build on

babies’ expressions, actions,

and gestures.

Find out what babies like and

dislike through talking to their

parents.

m Devote uninterrupted time to
babies when you can play with
them. Be attentive and fully
focused.

Plan time to share and reflect
with parents on babies’
progress and development,
ensuring appropriate support is
available where parents do not
speak or understand English.

Become aware of themselves
as separate from others.
Discover more about what they
like and dislike.

8-20
months [ | Have a strong exploratory
impulse.
m Explore the environment with
interest.

m Strategies babies use to indicate
likes and dislikes.

B Babies’ confidence in exploring

what they can do.

Babies’ play with their own

feet, fingers, and toys placed

near them.

m Playfully help babies to
recognise that they are separate
and different from others, for
example, pointing to own and
baby’s nose, eyes, fingers.

Give opportunities for babies to
have choice, where possible.
Follow young babies’ lead as
they explore their surroundings,
people and resources.

m Place mirrors where babies can
see their own reflection. Talk to
them about what they see.
Provide choices of different
vegetables and fruit at snack
time.

Allow enough space for babies to
move, roll, stretch and explore.

Learn that they are special
through the responses of adults
to individual differences and
similarities.

Develop a curiosity about things
and processes.

Take pleasure in learning new
skills.

m Instances of young children
celebrating their special skills
or qualities.

m Ensure that each child is
recognised as a valuable
contributor to the group and
celebrate cultural, religious and
ethnic experiences.

Collect stories for, and make
books about, children in the
group, showing things they like
to do.

m Ensure resources reflect the
diversity of children and adults
within and beyond the setting.

Show their particular
characteristics, preferences and
interests.

Begin to develop self-confidence
and a belief in themselves.

B Any patterns in what children
choose to do or not to do.

m The decisions that children
begin to make.

m Recognise that children’s
interest may last for short or
long periods, and that their
interests and preferences vary.

Discuss with staff and parents
how each child responds to
activities, adults and their peers.
Build on this to plan future activities
and experiences for each child.
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Dispositions and Attitudes

m Value and support the decisions
that children make. Encourage
them when they try new things.

m Be aware of cultural differences
in attitudes and expectations.
Continue to share and explain
practice with parents, ensuring
a two-way communication
using interpreter support where
necessary.

- Development matters Look, listen and note Effective practice Planning and resourcing .

m As children differ in their degree

of self-assurance, plan to convey
to each child that you appreciate
them and their efforts.

Consult with parents about
children’s varying levels of
confidence in different situations.

m Seek and delight in new
experiences.

m Have a positive approach to
activities and events.

m Show confidence in linking up
with others for support and
guidance.

B Show increasing independence
in selecting and carrying out
activities.

m Children’s curiosity and drive to
explore things around them.

m Situations in which children
show confidence and
independence.

m Children’s reactions to and
relationships with peers and
adults, particularly those whose
company they enjoy.

m Interact with children in support
of their interests and give them
scope to learn from many
things, including their mistakes.
Encourage children to see
adults as a resource and as
partners in their learning.

B Support children in developing
positive relationships by
challenging negative or
detrimental comments and
actions towards either peers or
adults.

Teach children to use and care
for materials, and then trust
them to do so independently.

Vary activities so that children are
introduced to different materials.
Plan activities that require
collaboration.

Make materials easily accessible
to all children, to ensure
everybody can make choices.

m Display high levels of
involvement in activities.

m Persist for extended periods
of time at an activity of their
choosing.

m Continue to be interested,

excited and motivated to learn.

m The activities which absorb and
interest individual children.

m Reactions to new activities and
experiences, understanding
that for some children such
experiences can be both
exciting and worrying.

m Give children opportunities
to complete activities to their
satisfaction.

m Encourage children to explore
and talk about what they are
learning, valuing their ideas and
ways of doing things.

m Give time for children to

pursue their learning without
interruption, and to return to
activities.

m Provide experiences and

activities that are challenging
but achievable.
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Personal, Social and Emotional Development

Dispositions and Attitudes

- Development matters Look, listen and note Effective practice Planning and resourcing .

m Be confident to try new m Children’s attentiveness to m Explain why it is important to m Plan regular short periods
activities, initiate ideas and others, such as at group time, pay attention when others when individuals listen to
speak in a familiar group. when a child is telling the others are speaking. Give children others, such as singing a short

® Maintain attention, about something they have opportunities both to speak song, sharing an experience or
concentrate, and sit quietly done at home, for example and to listen, ensuring that describing something they
when appropriate. helping to bath the baby. the needs of children learning have seen or done.

English as an additional
language are met, so that they
can participate fully.
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Self-confidence and Self-esteem

- Development matters Look, listen and note Effective practice Planning and resourcing .

m Seek to be looked at and
approved of.

m Find comfort in touch and in the
human face.

Birth-11 m Thrive when their emotional
months
needs are met.
m Gain physical, psychological

and emotional comfort from
‘snuggling in’.

m How young babies respond to
attention, such as making eye
contact or vocalising.

B Young babies’ body language
when their needs have been met.

B The circumstances in which
babies will play by themselves,
when people are nearby to
watch over them.

B The people babies like to be with.

m Recognise that young babies
will find comfort from ‘snuggling
in” with a variety of objects
and people.

m Talk to a young baby when you
cannot give them your direct
attention, so that they are
aware of your interest and your
presence nearby.

m Provide a sofa or comfy chair so
that parents, practitioners and
young babies can sit together.
Have special toys for babies to
hold while you are preparing
their food, or gathering
materials for a nappy change.

m Plan to have times when babies
and older siblings or friends can
be together.

Ensure that babies feel safe and
loved even when they are not
the centre of adult attention.

Feel safe and secure within
healthy relationships with key
people.

Sustain healthy emotional
attachments through familiar,
trusting, safe and secure
relationships.

8-20
months

m The sounds, words and actions
that babies use to show feelings
such as pleasure, excitement,
frustration or anger.

m Establish shared
understandings between home
and setting about ways of
responding to babies’ emotions.

m Have resources including
picture books and stories that
focus on a range of emotions,
such as ‘I am happy’.

B Express their feelings within
warm, mutual, affirmative
relationships.
m Make choices that involve m The challenges that children set | m Be aware of and alert to possible | m  Consider ways in which you
- challenge, when adults ensure themselves such as climbing dangers, while recognising the provide for children with
o their safety. on to a big chair and turning to importance of encouraging disabilities to make choices,
' 16-26 m Explore from the security of a sit down. young children’s sense of and express preferences about
months close relationship with a caring m How children grow in confidence exploration and mastery. their carers and activities.
and responsive adult. as they adapt to a setting. m Involve all children in welcoming | m Display photographs of carers,
m Develop confidence in own and caring for one another. so that when young children

abilities.

arrive, their parents can show
them who will be there to take
care of them.
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Personal, Social and Emotional Development

Self-confidence and Self-esteem

Development matters

Begin to be assertive and self-
assured when others have
realistic expectations of their
competence.

Begin to recognise danger and
know who to turn to for help.
Feel pride in their own
achievements.

Look, listen and note

Children’s ability to value what
they do themselves and what
others do.

How children show their
enthusiasm for things they like,
or their anxiety about things that
concern them.

Effective practice

Describe what different children
tried to do, or achieved,
emphasising that effort is
worthwhile.

Support children’s symbolic play,
recognising that pretending to
do something can help a child to
express their feelings.

Planning and resourcing

Record individual achievements
which reflect significant
progress for every child: one
may have stepped on the slide,
another may be starting to play
readily with others.

Seek and exchange information
with parents about young
children’s concerns, so that
they can be reassured if they
feel uncertain.
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Show increasing confidence in
new situations.

Talk freely about their home
and community.

Take pleasure in gaining more
complex skills.

Have a sense of personal
identity.

Instances of children’s
confidence and how they
express their needs.
Children’s ability to talk about,
and take pride in, their homes
and communities.

Ensure that key practitioners
offer extra support to children in
new situations.

Create positive relationships
with parents by listening to
them and offering information
and support.

Encourage children to talk
about their own home and
community life, and to find

out about other children’s
experiences. Ensure that
children learning English as

an additional language have
opportunities to express
themselves in their home
language some of the time.
Anticipate the best from each
child, and be alert for evidence
of their strengths.

Plan extra time for helping
children in transition, such as
when they move from one setting
to another or between different
groups in the same setting.
Provide role-play areas with a
variety of resources reflecting
diversity.
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Self-confidence and Self-esteem

B Express needs and feelings in
appropriate ways.

B Have an awareness and pride
in self as having own identity
and abilities.

® Respond to significant
experiences, showing a range
of feelings when appropriate.

m Have a developing awareness
of their own needs, views and
feelings, and be sensitive to
the needs, views and feelings
of others.

m Have a developing respect for
their own cultures and beliefs
and those of other people.

m The different ways children
find to express their feelings,
such as, “We are going to the
tree house because the scary
monsters are after us”.

m Children’s pleasure in who they
are and what they can do.

m How children show their own
feelings and are sensitive to
the needs, views and feelings
of others.

m Children’s awareness and
appreciation of their own
cultures and beliefs and those
of other people.

m Invite people from a range of
cultural backgrounds to talk
about aspects of their lives or
the things they do in their work,
such as a volunteer who helps
people become familiar with the
local area.

m Support children’s growing

ability to express a wide range

of feelings orally, and talk about
their own experiences.

Encourage children to share

their feelings and talk about why

they respond to experiences in
particular ways.

Explain carefully why some

children may need extra help

or support for some things, or
why some children feel upset
by a particular thing. This

helps children to understand

that when it is required their

individual needs will be met.

Help children and parents to

see the ways in which their

cultures and beliefs are similar,
encouraging them to contribute
to everyone’s knowledge and
understanding by sharing

and discussing practices,

resources, celebrations and

experiences.

- Development matters Look, listen and note Effective practice Planning and resourcing .

Make a display with the
children, showing all the people
who make up the ‘community’
of the setting.

Plan circle times when children
can have an opportunity to talk
about their feelings and support
them by providing props, such
as a sad puppet, that can be
used to show how they feel.
Keep a diary with children, and
refer to it from time to time to
help them recall when they
were happy, when they were
excited, or when they felt lonely.
Collect information that helps
children to understand why
people do things differently
from each other, and
encourage children to talk
about these differences.

Share stories that reflect

the diversity of children’s
experiences.
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Personal, Social and Emotional Development '

Making Relationships

- Development matters Look, listen and note Effective practice Planning and resourcing .

- m Enjoy the company of others m The sounds and facial m Ensure that the key person is m Repeat greetings at the start
and are sociable from birth. expressions young babies available to greet a young baby and end of each session, so
m Depend on close attachments make in response to at the beginning of the session, that young babies recognise
Birth-11 with a special person within affectionate attention from their and to hand them over to parents and become familiar with these
months their setting. parent or key person. at the end of a session, so that daily rituals.
B Learn by interacting with others. | m Ways in which young babies the young baby is supported m Plan to have ‘conversations’
respond to, or mimic, their key appropriately and communication with young babies.
person’s facial expressions or with parents is maintained. m Share knowledge about
movements. m Engage in playful interactions languages with staff and
that encourage young babies to parents and make a poster
respond to, or mimic, adults. or book of greetings in all
m Ensure all staff have detailed languages used within the
information about the home setting and the community.
language experiences of all
children.
Seek to gain attention in a B The skills that babies use to m Follow the baby’s lead by m At times of transition (such
variety of ways, drawing others make contact, such as making repeating vocalisations, as shift changes) make sure
into social interaction. eye contact, inclining their mirroring movements and staff greet and say goodbye to
Use their developing physical heads, wiggling their toes, showing the baby that you are babies and their carers. This
skills to make social contact. smiling, vocalising or banging. ‘listening’ fully. helps to develop secure and
Build relationships with special m Talk to babies about special trusting three-way relationships.
people. people, such as their family
members, for example,
grandparents.
Look to others for responses m How children look to others to m Give your full attention when B Regularly evaluate the way you
which confirm, contribute to, or check the acceptability of their young children look to you for a respond to different children.
challenge their understanding of actions. response. m Choose books and stories
themselves. m The different ways in which m Help young children to label in which characters show
months m Can be caring towards each young children show their emotions such as sadness, or empathy for others.
other. concern for other children. happiness, by talking to them

about their own feelings and
those of others.
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Making Relationships

- Development matters Look, listen and note Effective practice Planning and resourcing .

L",

16-26
months

m Provide books which
represent children’s diverse
backgrounds and which avoid
negative stereotypes. Make
photographic books about
the children in the setting
and encourage parents to
contribute to these.

Learn social skills, and enjoy
being with and talking to adults
and other children.

Seek out others to share
experiences.

Respond to the feelings and
wishes of others.

The strategies that children use
to join in play with individual
children or groups of children.

Ensure that children have
opportunities to join in.

Help them to recognise and
understand the rules for being
together with others, such as
waiting for a turn.

m Create areas in which children
can sit and chat with friends,
such as a snug den.

Feel safe and secure, and show
a sense of trust.

Form friendships with other
children.

Demonstrate flexibility and
adapt their behaviour to different
events, social situations and
changes in routine.

Ways in which children show
that they feel safe and cared for.
Children who like to be with
others, and those who need
support to joinin.

Children’s strategies for coping
with change.

Establish routines with predictable
sequences and events.
Encourage children to choose
to play with a variety of friends,
so that everybody in the group
experiences being included.
Prepare children for changes
that may occur in the routine.

m Provide stability in staffing and
in grouping of the children.

m Provide time, space and
materials for children to
collaborate with one another
in different ways, for example,
building constructions.

B Provide arole-play area
resourced with materials
reflecting children’s family lives
and communities.

Value and contribute to own
well-being and self-control.

Children’s acceptance that they
may need to wait for something,
or to share things.

Children’s relationships with
other children and with adults.

Support children in linking
openly and confidently with
others, for example, to seek
help or check information.

m Provide activities that involve
turn-taking and sharing.
Involve children in agreeing
codes of behaviour and taking
responsibility for implementing
them.
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Personal, Social and Emotional Development

Making Relationships

Development matters

m Form good relationships with
adults and peers.

m Work as part of a group
or class, taking turns and
sharing fairly, understanding
that there needs to be
agreed values and codes
of behaviour for groups of
people, including adults and
children, to work together
harmoniously.

Look, listen and note

Effective practice

Ensure that children and adults
make opportunities to listen to
each other and explain their
actions.

Be aware of and respond to
particular needs of children
who are learning English as an
additional language.

Planning and resourcing
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Behaviour and Self-control

m Are usually soothed by warm
and consistent responses from
familiar adults.

Begin to adapt to caregiving
routines.

m What soothes individual babies
and helps them to relax.

m Find out as much as you can
from parents about young babies
before they join the setting, so
that the routines you follow are
familiar and comforting.

Development matters Look, listen and note Effective practice Planning and resourcing .

m Learn lullabies that children
know from home and share
them with others in the setting.
Play gentle music when babies
are tired.

Respond to a small
number of boundaries, with
encouragement and support.

B Babies’ responses to being
praised when they do
something you ask, such as
loosening their grasp on your
hair or face.

m Demonstrate clear and
consistent boundaries and
reasonable yet challenging
expectations.

Share information with parents
to create consistency between
home and setting so that babies
learn about boundaries.

B Begin to learn that some m Children’s awareness of their m Reduce incidents of frustration | m Duplicate materials and
things are theirs, some things own belongings, and those and conflict by keeping routines resources to reduce conflict, for
\d are shared, and some things of others, such as when they flexible so that young children example, two tricycles or two
16-26 belong to other people. show they know which is their can pursue their interests. copies of the same book.
comforter, or get another child’s
months ,
toy to give to them when they
are upset.
m Are aware that some actions m Responses to stories in which m Help children to understand B Have agreed procedures
can hurt or harm others. someone could be hurt or their rights to be kept safe by outlining how to respond to
harmed. others, and encourage them changes in children’s behaviour.
29.36 to talk about ways to avoid m Share policies and practice
months harming or hurting others. with parents, ensuring an

accurate two-way exchange

of information through an
interpreter or through translated
materials, where necessary.

30-50
months

B Begin to accept the needs of
others, with support.

B Show care and concern for
others, for living things and the
environment.

m Children’s recognition of the
needs of others.

m How children show their care
for others and the environment.

m Share with parents the rationale
of boundaries and expectations
to maintain a joint approach.

Set, explain and maintain clear,
reasonable and consistent limits
so that children can play and
work feeling safe and secure.
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Personal, Social and Emotional Development

Behaviour and Self-control

- Development matters Look, listen and note Effective practice Planning and resourcing .

m Demonstrate concern and m Collaborate with children in
respect for others, living things creating explicit rules for the

and the environment.

care of the environment.

8oUBpING 8010BId
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Show confidence and the ability
to stand up for own rights.
Have an awareness of the
boundaries set, and of
behavioural expectations in

the setting.

Understand what is right,
what is wrong, and why.
Consider the consequences
of their words and actions for
themselves and others.

Children’s understanding of
boundaries and behavioural
expectations.

Children’s increasing
understanding of acceptable
behaviour for themselves and
others.

Children’s ideas and
explanations about what is right
and wrong.

Children’s awareness of the
consequences of their words
and actions.

B Be alert to injustices and let
children see that they are
addressed and resolved.

m Ensure that children have
opportunities to identify and
discuss boundaries, so that
they understand why they
are there and what they are
intended to achieve.

m Help children’s understanding
of what is right and wrong by
explaining why it is wrong to
hurt somebody, or why it is
acceptable to take a second
piece of fruit after everybody
else has had some.

m Involve children in identifying
issues and finding solutions.

Make time to listen to children
respectfully when they raise
injustices, and involve them in
finding a ‘best fit’ solution.
Provide books with stories
about characters that follow or
break rules, and the effects of
their behaviour on others.
Affirm and praise positive
behaviour, explaining that it
makes children and adults feel
happier.

Encourage children to think
about issues from the viewpoint
of others.
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Self-care

- Development matters Look, listen and note Effective practice Planning and resourcing .

- m Anticipate food routines with
interest.
B Express discomfort, hunger
Birth-11 or thirst.
months

® Young babies’ hunger patterns
and responses to their food.

m Encourage babies gradually to
share control of food and drink.
This provides opportunities for
sensory learning and increased
independence.

m Plan feeding times which take
account of the individual cultural
and feeding needs of young
babies in your group.

m There may be considerable
variation in the way parents
feed their children at home.
Remember that some parents
may need interpreter support.

Begin to indicate own needs,
for example, by pointing.

May like to use a comfort object.

m How babies show what they want.

m Talk to parents about how their
baby communicates needs.
Ensure that parents and carers
who speak languages other
than English are able to share
their views.

B Keep toys and comforters in
areas that are easy for babies
to locate.

Show a desire to help with
dress and hygiene routines.
Communicate preferences.

B The efforts young children make
to take off their own clothes.
m Children’s choices.

m Praise effort such as when a
young child offers their arm to
put in a coat sleeve.

m Be aware of differences in
cultural attitudes to children’s
developing independence.

B Ensure that there is time for
young children to complete a
self-chosen task, such as trying
to put on their own shoes.

Seek to do things for
themselves, knowing that

an adult is close by, ready to
support and help if needed.
Become more aware that
choices have conseguences.
Take pleasure in personal
hygiene including toileting.

m Examples of independence, for
example, a child playing happily
with building blocks, or putting
their cup back on a table.

m What children choose to do when
presented with several options.

m Support children’s growing
independence as they do things
for themselves, such as pulling
up their pants after toileting,
recognising differing parental
expectations.

m Allow children to pour their own
drinks, serve their own food,
choose a story, hold a puppet
or water a plant.

B Choose some stories that

highlight the consequences

of choices.

Provide pictures or objects

representing options to

support children in making and
expressing choices.
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Personal, Social and Emotional Development

Self-care

m Talk to children about choices
they have made, and help them
understand that this may mean
that they cannot do something
else. Enlist support to ensure
children learning English as
an additional language can
express preferences.

- Development matters Look, listen and note Effective practice Planning and resourcing .
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Show willingness to tackle
problems and enjoy self-chosen
challenges.

Demonstrate a sense of pride in
own achievement.

Instances of children
celebrating their achievements.
How children use their own
ideas to develop play.

Give children time to try before
intervening to support and
guide them.

m Create an atmosphere where
achievement is valued.

Plan opportunities for children
to take the initiative in their
learning.

Provide means for children to
keep track of, and share, their

Take initiatives and manage m Encourage children to solve achievements.

developmentally appropriate problems, and support them by Build on children’s ideas to plan

tasks. clarifying the problem with them. new experiences that present
challenges.

Operate independently within How children set about a m Give children opportunities Provide opportunities for

the environment and show chosen activity or task, and the to be responsible for setting self-chosen activities, and for

confidence in linking up with success they achieve. up, and clearing away, some choices within adult-initiated

others for support and guidance. Children’s recognition and activities. activities.

Appreciate the need for hygiene. management of their own m Praise children’s efforts to

Dress and undress
independently and manage
their own personal hygiene.
Select and use activities and
resources independently.

needs, for example, that they
need to put on a waterproof
coat to go out in the rain.

manage their personal needs,
and to use and return resources
appropriately.
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Sense of Community

- Development matters Look, listen and note Effective practice Planning and resourcing .

- m Respond to differences in their
environment, for example,
showing excitement or interest.

m Learn that special people are a
source of sustenance, comfort
and support.

Birth-11
months

m How young babies show their
pleasure or interest in different
situations.

m Talk to babies about the different
people and places they know.

m Tell ayoung baby what you
think they like about another
person, for example, “Here is
your brother, Matty. You like
him because he tickles you,
don’t you?”.

m Provide a variety of cosy places
with open views for babies to
see people and things beyond
the baby room.

m Invite parents to share food and
customs from their own cultures,
including British cultures.

m Learn that their voice and
actions have effects on others.

m Babies’ responses when
they know you have ‘heard’
them, and the personal signs,
words or gestures they use to
communicate.

m Respond to what babies show
you they are interested in and
want to do, by providing a variety
of activities, stories and games.

m Plan opportunities for talking
together in quiet places both
indoors and outdoors.

m Work with staff, parents and
children to promote an anti-
discriminatory and anti-bias
approach to care and education.

m Learn that they have similarities
and differences that connect
them to, and distinguish them
from, others.

B Young children’s interest in
similarities and differences,
for example, their footwear, or
patterns on their clothes and in
physical appearance including
hair texture and skin colour.

m Help children to learn each
other’s names, for example,
through songs and rhymes.

m Be positive about differences and
support children’s acceptance
of difference. Be aware that
negative attitudes towards
difference are learned from
examples the children witness.

Display pictures of groups of
young children, showing what
they look like, and the things
they like to do, eat, or play with.
Provide positive images of all
children including those with
diverse physical characteristics,
including disabilities.

Support children’s understanding
of difference and of empathy by
using props such as Persona
dolls to tell stories about diverse
experiences, ensuring that
negative stereotyping is avoided.
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Personal, Social and Emotional Development

Sense of Community

- Development matters Look, listen and note Effective practice Planning and resourcing .

B Show a strong sense of self m Children’s references to groups, | m Talk to children about their B Share photographs of children’s
: as a member of different people and places in the friends, their families, and why families, friends, pets or
communities, such as their different communities of which they are important. favourite people.
family or setting. they are members.

m Show affection and concern for
special people.

B Make connections between m Instances of children drawing B Encourage children to develop m Provide activities and
different parts of their life upon their experiences beyond positive relationships with opportunities for children
experience. the setting, for example community members, such as to share experiences and

recognising that the lunchtime firefighters who visit the setting. knowledge from different parts
helper is somebody who lives of their lives with each other.
near to them.

m Have an awareness of, and an m Children’s interest in and m Strengthen the positive m Give children opportunities
interest in, cultural and religious respect for different ways of life. impressions children have of to be curious, enthusiastic,
differences. m Children’s recognition and their own cultures and faiths, engaged and tranquil, so

m Have a positive self-image, and appreciation of their place in the and those of others, by sharing developing a sense of inner-self
show that they are comfortable world and extended family, and and celebrating a range of and peace.
with themselves. among friends and neighbours. practices and special events. m Ensure that all children are

® Enjoy joining in with family m Encourage children to talk with given support to participate in
customs and routines. each other about similarities discussions and to be listened to.

m Understand that people and differences in their m Provide additional resources
have different needs, views, experiences, and the reasons including interpreter support for
cultures and beliefs, that need for these, supported by props children learning English as an
to be treated with respect. for telling stories, reflecting additional language.

® Understand that they can experiences of children who
expect others to treat their are both like them and different
needs, views, cultures and from them.
beliefs with respect. m Develop strategies to combat

negative bias and, where
necessary, support children and
adults to unlearn discriminatory
attitudes.




Communication, Language and Literacy

Requirements

Children’s learning and competence in communicating, speaking and listening, being read to and
beginning to read and write must be supported and extended. They must be provided with opportunity
and encouragement to use their skills in a range of situations and for a range of purposes, and be
supported in developing the confidence and disposition to do so.

What Communication, Language and Literacy means for children

m Communicating and being with others helps children to build social relationships which provide
opportunities for friendship, empathy and sharing emaotions. The ability to communicate helps
children to participate more fully in society.

m To become skilful communicators, babies and children need to be with people who have meaning
for them and with whom they have warm and loving relationships, such as their family or carers and,
in a group situation, a key person whom they know and trust.

B Babies respond differently to different sounds and from an early age are able to distinguish sound
patterns. They learn to talk by being talked to.

B Babies and children use their voices to make contact and to let people know what they need and
how they feel, establishing their own identities and personalities.

m Parents and immediate family members most easily understand their babies’ and children’s
communications and can often interpret for others.

m All children learn best through activities and experiences that engage all the senses. For example,
music, dance, rhymes and songs play a key role in language development.

m As children develop speaking and listening skills they build the foundations for literacy, for making
sense of visual and verbal signs and ultimately for reading and writing. Children need lots of
opportunities to interact with others as they develop these skills, and to use a wide variety of resources
for expressing their understanding, including mark making, drawing, modelling, reading and writing.

How settings can effectively implement this area of Learning and Development
To give all children the best opportunities for effective development and learning in Communication,
Language and Literacy practitioners should give particular attention to the following areas.

Positive Relationships

m Help children to communicate thoughts, ideas and feelings and build-up relationships with adults
and each other.

m Give daily opportunities to share and enjoy a wide range of fiction and non-fiction books, rhymes,
music, songs, poetry and stories.

The Early Years Foundation Stage 00266-2007BKT-EN
Practice Guidance © Crown copyright 2008 41
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m Allow children to see adults reading and writing and encourage children to experiment with writing
for themselves through making marks, personal writing symbols and conventional script.

B |dentify and respond to any particular difficulties in children’s language development at an early stage.

Enabling Environments

m Plan an environment that is rich in signs, symbols, notices, numbers, words, rhymes, books,
pictures, music and songs that take into account children’s different interests, understandings,
home backgrounds and cultures.

m Allow plenty of time for children to browse and share these resources with adults and other children.

m For children who may need to use alternative communication systems provide opportunities for
them to discover ways of recording ideas and to gain access to texts in an alternative way, for
example through ICT.

m Provide time and relaxed opportunities for children to develop spoken language through sustained
conversations between children and adults, both one-to-one and in small groups and between the
children themselves. Allow children time to initiate conversations, respect their thinking time and
silences and help them develop the interaction.

m Show particular awareness of, and sensitivity to, the needs of children learning English as an
additional language, using their home language when appropriate and ensuring close teamwork
between practitioners, parents and bilingual workers so that the children’s developing use of English
and other languages support each other.

Learning and Development

B Link language with physical movement in action songs and rhymes, role-play and practical
experiences such as cookery and gardening.

m Show sensitivity to the many different ways that children express themselves non-verbally,
and encourage children to communicate their thoughts, ideas and feelings through a range of
expressive forms, such as body movement, art, dance and songs.

m Talkto children and engage them as partners in conversation. Show them how what they say can
be written and read.

m Develop children’s phonological awareness, particularly through rhyme and alliteration and their
knowledge of the alphabetic code. In reaching a decision as to how to approach the teaching of
phonics as part of a broad and rich language experience, practitioners should refer to
www.standards.dcsf.gov.uk/phonics for the criteria which define a high quality phonic programme
or adopt the principles and practices set out in Letters and Sounds (Ref 00281-2007FLR-EN)

>
Q
o
Q
=
-
T
(=
(]
()]
(o))
©
=}
(o))
c
(]
|
g
S
©
o
(=
>
£
£
[e)
o

m Develop children’s awareness of languages and writing systems other than English, and
communication systems such as signing and Braille.

m Practitioners working in schools will find some further guidance relating to literacy and
mathematics at the end of the EYFS and beyond in the Primary framework for literacy and
mathematics www.standards.dcsf.gov.uk/primaryframeworks/

The Early Years Foundation Stage 00266-2008BKT-EN
42 Practice Guidance © Crown copyright 2008



80UBPINY) 801108

abelg uonepunod sieap Ale3 eyl

8002 1yBLUAdOD UMOID @
N3-1X98002-99200

144

Birth-11
months

8-20
months

Language for Communication

Development matters Look, listen and note Effective practice Planning and resourcing .

m Communicate in a variety of m Response to your m Being physically close, m Display photographs showing
ways including crying, gurgling, communication, for example making eye contact, using the signs that tell us how young
babbling and squealing. movement, attentiveness to the touch or voice all provide babies communicate.

m Make sounds with their voices speaker, and sounds from the ideal opportunities for early m Provide tapes and tape
in social interaction. home language and English for ‘conversations’ between adults recorders so that parents can

a child learning more than one and babies, and between one record familiar, comforting
language. baby and another. sounds, such as lullabies in
m The different ways babies m Find out from parents how they home languages. Use these
communicate — such as like to communicate with their to help babies settle if they are
gurgling when happy. baby, noting especially the tired or distressed.
chosen language. B Share favourite stories as
B Learn and use key words in the babies are settling to sleep, or
home languages of babies in at other quiet times.
the setting.
m Share stories, songs and
rhymes from all cultures and in
babies’ home languages.

m Take pleasure in making and m The sounds babies enjoy m Tryto ‘tunein’ to the different m Communicate with parents
listening to a wide variety of making and listening to. messages young babies are to exchange and update
sounds. B The signs or words babies attempting to convey. information about babies’

m Create personal words as they use, noting any words inhome | m Find out from parents greetings personal words.
begin to develop language. languages, to communicate used in English and in languages | m Display lists of words from

what they want, like or dislike. other than English; encourage different home languages, and

m Babies’ developing vocabulary staff, parents and children to invite parents and other adults
in their mother tongue, as well become familiar with them. to contribute. Include languages
as English, noting which words | m  Recognise and value the such as Romany and Creole,

are in English and which are
in the home language. Note
in which circumstances the
different languages are used.

importance of all languages
spoken and written by parents,
staff and children.

since seeing their languages
reflected in the setting will
encourage all parents to feel
involved and valued.
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Communication, Language and Literacy

Language for Communication

- Development matters Look, listen and note Effective practice Planning and resourcing .

m Use single-word and two-word
utterances to convey simple
and more complex messages.

m Understand simple sentences.

16-26
months

B The meanings young children
generate in their language
through the creative ways in
which they use words.

m Young children’s use of their
first language, with peers and
adults, and how children with
several languages may use
their home language in some
circumstances, perhaps when
they are very enthusiastic or
excited about something, and
English in others.

B Recognise young children’s
competence and appreciate
their efforts when they show
their understanding of new
words and phrases.

m Sensitively demonstrate
pronunciation and ordering
of words in response to what
children say, rather than
correcting them.

m Accept and praise words and
phrases in home languages,
saying English alternatives and
encouraging their use.

m Plan to talk through and
comment on some activities
to highlight specific vocabulary
or language structures, for
example, “You’ve caught
the ball. I've caught the ball.
Nasima’s caught the ball”.
This approach is helpful in
encouraging all children’s
developing language skills.

m Allow time to follow young
children’s lead and have fun
together while talking about
actions such as going up, down
or jumping.

m Encourage parents whose
children are learning English
as an additional language to
continue to encourage use of
the first language at home.

m Provide books with repetitive
stories and phrases to read
aloud to children to support
specific vocabulary or language
structures.

Learn new words very rapidly
and are able to use them in
communicating about matters
which interest them.

h

22-36
months

m How children begin to use words
to question and negotiate.

m Features of adult/child
interaction, remembering these
are culturally determined, and
that conventions for interaction
vary, both within and across
speech communities.

m Display pictures and
photographs showing familiar
events, objects and activities and
talk about them with the children.

m Provide activities which help
children to learn to distinguish
differences in sounds, word
patterns and rhythms.
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*14

30-50
months

Language for Communication

Effective practice Planning and resourcing .

m Talk about things which interest
young children and listen
and respond to their ideas
and questions. For children
learning English as an additional
language, value non-verbal
communications and those
offered in home languages.
Respond by adding to words,
gesture, objects and other
visual cues to support two-way
understanding.

Use simple statements and
questions often linked to
gestures.

Use intonation, rhythm and
phrasing to make their meaning
clear to others.

Join in with repeated refrains
and anticipate key events and
phrases in rhymes and stories.
Listen to stories with increasing
attention and recall.

Describe main story settings,

events and principal characters.

Listen to others in one-to-

one or small groups when
conversation interests them.
Respond to simple instructions.
Question why things happen
and give explanations.

Use vocabulary focused on
objects and people that are of
particular importance to them.

The gestures and body
language children use.
Children’s responses to stories
and information books you read
with them.

How children act out rhymes
and stories.

Instances of children recalling
and recounting their own
experiences and sharing them
with others.

How children take account of
what others say during one-to-
one conversations.

Children’s understanding of
instructions and the questions
they ask.

The range and variety of words
that children use.

m Talk with children to make
links between their gestures
and words, for example, “Your
face does look cross. Has
something upset you?”.

m Support children in using a
variety of communication
strategies, including signing,
where appropriate.

m Listen to children and take
account of what they say in
your responses to them.

m Choose stories with repeated
refrains, dances and action
songs involving looking and
pointing, and songs that require
replies and turn-taking such as
‘Tommy Thumb’.

Encourage children to express
their needs and feelings in words.
Provide opportunities for
children whose home language
is other than English, to use
that language.

Find out from parents how
children make themselves
understood at home; confirm
which is their preferred language.
Set up a listening area where
children can enjoy rhymes

and stories.

Introduce ‘rhyme time’ bags
containing books to take home
and involve parents in rhymes
and singing games. Ask parents
to record regional variations

of songs and rhymes in other
languages.
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Communication, Language and Literacy

Language for Communication

Development matters

Begin to experiment with

language describing possession.

Build up vocabulary that
reflects the breadth of their
experiences.

Begin to use more complex
sentences.

Use a widening range of words

to express or elaborate on ideas.

Look, listen and note

How children are beginning to
develop and expand on what
they say, for example, “Come
in, it's time for dinner. You'll get
hungry if you stay out there”.
Children’s developing use of

a preferred language and
whether this has changed
since, for example, attending
the current setting.

Effective practice

Share rhymes, books and stories
from many cultures, sometimes
using languages other than
English, particularly where
children are learning English as
an additional language.

Give children clear directions
and help them to deal with
those involving more than one
action, for example, “Put the
cars away, please, then come
and wash your hands and get
ready for lunch”.

When introducing a new
activity, use mime and

gesture to support language
development. Showing children
a photograph of an activity
such as handwashing helps to
reinforce understanding.
Provide practical experiences
that encourage children to ask
and respond to questions, for
example, explaining pulleys or
wet and dry sand.

Introduce new words in the
context of play and activities.
Show interest in the words
children use to communicate
and describe their experiences.
Help children expand on what
they say, introducing and
reinforcing the use of more
complex sentences.

Planning and resourcing

m Introduce, alongside books,

story props, such as pictures,
puppets and objects, to
encourage children to retell
stories and to think about how
the characters feel.

Help children to build their
vocabulary by extending the
range of their experiences.
Ensure that all practitioners use
correct grammar.



























































































































































































































